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CHAPTER II 
LITERATURE REVIEW 
 This chapter presents a discussion on theories regarding this study. It includes a 
discussion about assessment which is divided into three main parts. The first part is the definition 
and the purpose of assessment. The second part reviews types of assessment. The third part 
covers the literature related to the concept of formative assessment; such as its definitions and 
purposes, its principles, its methods, its techniques, and its strategies. At last, it reviews research 
on perception. 
2.1 Assessment in Language Learning 
Assessment is an important element in teaching and learning process in classroom. 
“Classroom assessment is the process of collecting, synthesizing, and interpreting information to 
aid in classroom decision making”(Airasian. P. W., & Russell, M.K.,2012:3). It is a way used by 
teachers to collect information or evidence of students’ progress or achievement in learning 
process. Assessment aims to gather information about students’ learning and performance so that 
an improvement in teaching and learning can be achieved. As stated by Airasian & Russell 
(2001: p.3), “Assessment is the process of collecting, synthesizing, and interpreting information 
to aid in decision making. Brown (2004:4) stated that “assessment is an ongoing process that 
encompasses a much wider domain that measure a person’s ability; knowledge, or 
performance.” On the other hand, Palomba (2001:13) defined “assessment as the systematic 
collection, review, and use of information about educational programs undertaken for the 
purposes of improving students learning and development”. Assessment is a continuous part of 
classroom life. “It helps teachers to measure how well their students understand the lesson and 
whether or not they have reached the learning objectives intended. Assessment information is 
used to organize students into a functioning classroom society, plan and carry out instruction, 
and monitor student learning (Airasian & Russell, 2001: p.7).  
Assessment is a way that used by teachers to gain information of students’ achievement 
or progress in learning. As what has been stated by Hughes (2003) that the proper  relationship 
between teaching and assessment is partnership, it means that assessment is very useful both by 
the teachers and the students. Teachers should be able to revise and improve teacher-made tests 
based on test statistics and item analysis (Carey, 1994; Gregory, 1996). Grading and standardized 
testing are two important components of classroom assessment. Since grade-based decisions may 
have lasting academic and social consequences (Messick, 1989;Popham, 1997), teachers should 
weigh assessment components according to instructional emphasis (Airasian, 1994) and base 
grades on achievement-related factors only.  
To sum it up, assessment in language learning is the activity to assess students’ 
proficiency starting from the beginning until the end of learning process to meet certain goals 
which were being planned at the beginning of the course. Besides, the assessment itself may 
occur in every different class settings by seing students’ activities in the class in order to identify 
students’ performance, to fulfill the gap between current and expected performance, and to 
quantify students’ performance. 
2.2 Types of Assessment 
 As stated in the previous chapter, the term assessment recently regarded as a traditional 
paper and pencil test (Popham, 2009:5). Contrarily, an assessment might consist of wide varieties 
such as asking questions to know how well their understanding, a class discussion, or conducting 
oral interviews with students or with group of students. The writer categorized types of 
assessments into three categories; by its methods, by its times, and by its purpose. The types of 
assessments as follows: 
2.2.1 Formal and Informal Assessment 
 Classroom assessments refer to formal and informal assessments means that teachers use 
to make some accurate inferences about what their students know and able to do. Assessment in 
language learning can be categorized by its methods; there are formal and informal assessment. 
 Formal assessment is almost similar with a test, but not all formal assessments are test. 
According to Brown (2004:6) formal assessments are systematic, planned sampling techniques 
constructed in order to give teachers review about students’ achievement. Formal assessments 
occur periodically in the course of a schedule of practice. Formal assessment that teachers use is 
students’ journal or portfolio to see whether students met the course objective or not. 
 In the other hands, informal assessments were done in classroom to draw students’ 
performance without recording results and making judgements about students’ competence. 
Brown (2004:5) considers informal assessments as an incidental, unplanned comments and 
responses where teachers give an assessment with feedback to the students. Teachers can give 
compliments that will encourage students, for example : “excellent !”,” great job!” or teachers 
can give feedback by correcting their words if they do some mistakes. 
2.2.2 Formative and Summative Assessment 
 According to McMillan (2007 in Popham (2009;5)) one popular assessment distinction is 
to contrast summative and formative assessment. Summative assessment occurs at the end of a 
unit or term to convey the progresss and is intended to help teachers making decisions whether 
students can continue the program or not, on the other hand, formative assessment occurs during 
the teaching and learning activity to make adjustment on how well their understanding about the 
materials (Brown, 2004; Popham 2009). 
 In contrast with the summative assessment, formative assessment has a powerful 
improvement orientation, because it is purposed to make a better teaching and learning 
improvement for both teachers and students, and also promotes students learning (Popham, 2009, 
Black, 2004, Torrance & Pryor, 1998b).  
 Formative assessment takes place during teaching and learning process (Earl, 2006: 4). 
Besides, formative assessment also can make a modification or reform for teaching and learning 
process. It means that formative assessment not only help the students’ improvement but also 
help teachers in deciding what teachers can do to help the students progress. In the same way, 
formative assessment is used when the teachers evaluate their students in the process to know the 
competencies and help them to develop their learning process (Brown, 2004:6). In other words, 
formative assessment has a purpose to evaluate students while they learn in the classroom. 
 In the other hand, Earl (2006:4) states that summative assessment is aimed to measure, or 
summarize, what a student has learned in the whole unit or term (Brown, 2004:6). Final exam is 
one of the examples of summative assessment. 
2.2.3 Assessment for Learning, Assessment of Learning, and Assessment as Learning 
 Assessment in language learning can be categorized by its purposes; there are assessment 
of learning, assessment for learning, and assessment as learning. 
 The first is Assessment of Learning usually designs to check what students has learned 
and determines whether they achieve the goals or the curriculum outcomes, or to confirm the 
students’ proficiency and make decisions about students’ next program. It is also designed for 
delivering the evidence of students’ achievement to parents and also to the students themselves 
as their evaluation (Earl, 2006:29). Assessment of learning is also known as summative 
assessment, and usually occurs at the end of course or semester. 
Assessment for learning designs to provide information for teachers to modify and 
distinguish teaching and learning activities. Assessment for learning happens during the learning 
process. By using assessment for learning teachers can see how far students’ understanding and 
teachers can deside what they are going to do to help the students’ progress (Earl, 2006:29). 
Assessment for learning first priority is to promote students’ learning; since it provides a 
feedback for the students and also helps teachers making a better teaching and learning process. 
 The second is Assessment for Learning which is similar with formative assessment. 
According to Black (2004:10): 
 “Assessment for learning is any assessment for which the first priority in its design and 
practice is to serve the purpose of promoting students’ learning. It thus differs from assessment 
designed primarily to serve the purposes of accountability, or of ranking, or of certifying 
competence. An assessment activity can help learning if it provides information that teachers and 
their students can use as feedback in assessing themselves and one another and in modifying the 
teaching and learning activities in which they are engaged. Such assessment becomes “formative 
assessment” when the evidence is actually used to adapt the teaching work to meet learning 
needs.” 
  The last is Assessment as Learning is the use of an activity which gives students 
the opportunity to use assessment for their own learning in order to reflect what their area of 
strength, needs and weaknesses are (Earl. 2006:41). Assessment as learning is similar with self 
and peer assessments allow students to reflect on their own learning and identify areas of 
strength and needs, also it gives self-support for their own learning. 
2.3 Formative Assessment 
 2.3.2  The Nature of Formative Assessment 
 Accordimg to WIDA (2009), Popham (2008) states that formative assessment is a 
process used by teachers and students during instruction that provides feedback to adjust ongoing 
teaching and learning process to improve students’ achievement of intended instructional 
outcomes. Teachers can use formative assessments to find out whether students are achieving 
their learning targets or not and to decide what new goals might be set for students. 
  In the same way, formative assessment helps to boost students engagement in 
teaching and learning process since it offers all students opportunities for improvement 
(Greenstein, 2010), it also helps teacher tracks individual student achievement by finding out 
each students’ learning needs and styles. Furthermore, according to Shepard (2005) as cited in 
Heritage and Chang (2012) “formative assessment data must be instructionally tractable so that 
teachers can use the data to describe a learning. So, in language learning case, Heritage and 
Chang (2012) states 
 “...teachers need information about language and literacy learning so they can engage in 
appropriate pedagogic action to keep student learning moving forward. In particular, teachers 
of ELLs will need information in the areas of listening, reading, and writing so that they can 
make pedagogical decisions based on assessment data in these areas that are intended to 
advance learning.” 
 Moreover, Heritage, M. (2007) states that formative assessment is a systematic process to 
continuously gather evidence about learning. The data are used to identify a students’ current 
level of learning and to adapt lessons to help the student reach the desired learning goal. 
 It shows that formative assessment has an important role in language learning class. So 
teachers’ understanding of this is a fundamental thing to the practice of formative assessment in 
language learning, when a language learning is effectively implemented, it can support students 
and teachers to engage in an effective learning and pedagogy in the context to meet subject-
matter content. 
  In the same way, Earl, L.M., & Katz, M.S. (2006:29) states that formative 
assessment being assessment take place during teaching to make adjustments to the teaching 
process and summative assessment being assessment at the end of a unit or term to convey. 
Black, Paul; et al (2003):2) also describe that formative assessment as an assessment activity can 
help learning if it provides information to be used as feedback by teachers, and by their students 
in assessing themselves and each other, to modify the teaching and learning activities in which 
they are engaged. Such assessment becomes formative assessment when the evidence is used to 
adapt the teaching work to meet learning needs. 
 As Heritage, M. (2007) stated that formative assessment is a systematic process to 
continuously gather evidence about learning. The data are used to identify a students’ current 
level of learning and to adapt lessons to help the student reach the desire learning goal.” In the 
other words, the goal of a formative assessment is to provide feedback to adjust learning not to 
assign a grade in order to adjust lesson to help students reach the intended learning. According to 
WIDA (2009) formative assessment cycle has four parts, as illustrated in the diagram below. 
 
Figure 2.1 Formative Assessment Cycle  
 First is objective, goal, standard which are based on relevant language learning targets, 
objectives, or standards. The formative assessments are designed based on shared teacher and 
student instructional goals. The second part is instruction, which is based on the preset learning 
goals and objectives. The next part id measuring; it refers to the collection of information about 
students’ learning, whether students are meeting instructional goals or language learning targets 
or not and those instruments are used to measure students’ language proficiency sufficient. The 
last is feedback. This is a very important part of the cycle and is often ignored. The goal of 
providing feedback to students in to promote student’s learning. 
 The most important of this cycle of formative assessment is the understanding that 
through all these part of formative assessment cycle and by interwining together of all the parts 
of cycle can make a high-quality formative assessment. 
 To sum up, formative assessment is a process of collecting students’ evidence 





takes place during the teaching and learning process, and used by students to evaluate themselves 
and each other. 
 
2.3.3 The Purposes of Formative Assessment 
 According to Popham (2009:6) the function of formative assessment process is to supply 
evidence that will enhance students’ learning. Moreover, according to Popham (2008 in WIDA 
2009:3) states that formative assessment is a process used by teachers and students during 
instruction that provides feedback to adjust ongoing teaching and learning to improve students’ 
achievement of intended instructional outcomes. So, the purpose of formative assessment for 
teachers is to provide students with various ways, for example the feedback to enhance students’ 
learning. 
 In the same way, Black & William (1998:6) states that “formative assessment can help all 
pupils; it yields particularly good results with low achievers by concentrating on specific 
problems with their work and gives them a clear understanding of what is wrong and how to put 
it right.” It means that formative assessment helps students concentrate on ther weaknesses and 
strengths, so teachers can help them to have a clear understanding about that. 
 In conclusion, formative assessment aims at adapting the teaching and learning process to 
enhance students’ achievement of targeted results and also the learning process by providing 
feedback to the students. 
2.3.4 The Principles of Formative Assessment 
 According to Heritage (2007: 141-142) there are four core elements of formative 
assessment: 1) identifying the “gap”, 2) feedback, 3) students’ involvement, and 4) learning 
progressions. Teachers need to have a clear understanding of each of these elements. Those four 
elements are described as follow: 
 
1) Identifying the “gap” 
Formative assessment is used as a tool to identify the gap between students’ 
current status in learning and some intended educational goals. It should identify what 
materials that students might achieve in their learning and enable teachers to adapt their 
teaching to close the gap between students’ current state of learning and the desired state. 
It also has a purpose to provide feedback either for teachers or students. 
2) Feedback 
   Formative assessment is designed as a tool for providing feedback about students’ current 
understanding, and also to inform what the next steps in learning should be performed. Feedback 
also is central to guide students through their own next steps. Effective feedback from teachers 
provide a clear, descriptive, criterion-based information that indicates to the students where they 
are in a learning progression, how their understanding differs from the desired learning goal, and 
how they can move forward. It involves both teachers and students in the ongoing growth 
process. 
3) Student Involvement 
Improving learning through formative assessment also depends on the active involvement 
of students in their own assessment. In formative assessment, students learn the skills of self 
and peer assessment. As Sadler suggests, they collaborate with their teachers in developing a 
shared understanding of their current learning status and what they need to do to move 
forward in their learning. 
 
 
4) Learning progressions 
According to Heritage (2007:142) formative assessment must be linked to a 
learning progression since it is provided guidance to teachers and students. The learning 
progression should be clearly articulated to the sub goals that constitute progress toward 
the ultimate goal. Learning progressions are used as a tool to see what materials that 
students to be learned, and to help teachers locate students’ current status on the 
continuum along which students are expected to be progressed. 
Assessment for Learning or it is well known as formative assessment can be one of the 
effective tools for both teachers and students to decide where the learners are in their learning, 
where they need to go and how to get there. So, if the teachers want to know the quality of 
assessment process is effective or not, they can use seven principles of language assessments: 
reliability, reference point, validity, and record-keeping, feedback to students, differentiating 
learning, and reporting (Earl, 2006:31-35). 
1) Reliability 
Assessment for learning focusses on the students’ thinking and learning and the 
result is used to determine what will the teachers are going to do in the process of 
teaching and learning. 
Reliability related with the accuracy and consistency of teachers’ descriptions of 
the learning (Earl & Katz, 2006:31). Teachers are always looking for evidence and 
descriptions of each student. One of the best ways for teachers to gain reliable insights is 
to share their views about students’ work in relation to curriculum outcomes; whether the 
students achieve the objective or not, so the teacher will be sure about their decision and 
the next step in teaching process. 
2) Reference Point 
Curriculum learning outcomes is the reference points for assessment for learning. 
They serve as guides in providing feedback and planning instruction. 
Learning expectations that are clear and detailed, with exemplars and criteria that 
differentiate the quality and the changes along the learning continuum enable teachers to 
accurately consider each student’s work in relation to these expectations. 
3) Validity 
Validity in assessment for learning is all about how well assessment can shed 
light on students’ understanding of the ideas that are contained in the learning outcomes 
and in the effectiveness of the choices and the guidance that the teacher provides for the 
next stage of learning. Teachers can judge the validity of their assessment processes by 
monitoring how well their assessment shows the progress of students’ learning along the 
continuum of the curriculum. 
4) Record-keeping 
Record-keeping is an important part to know the quality in assessment for 
learning. Teachers keep notes to provide each student with individualized descriptive 
detailed feedback that will help the students’ learning (Earl & Katz, 2006: 32). This 
record-keeping will show whether the student work is on track or not. 
Furthermore, this record-keeping focus on documenting students learning and 
explaining it in relation to the continuum learning, and also on identifying groups of 
students with similar learning patterns so that instruction can be efficiently differentiated. 
Teachers’ records need to be based on the curriculum learning outcomes, and need to 
give detailed accounts of students accomplishments in relation to these outcomes, with 
evidence to support these accounts. 
5) Feedback to Students 
One of the key to successful assessment for learning is descriptive feedback (Earl, 
2006:33). Students can learn from assessment when the teacher provides specific, 
detailed feedback and direction, and it guides each student for their own learning. 
Feedback for learning is part of the teaching process; feedback is usually given in the end 
of the initial instruction, when information is provided about the way that the student has 
processed and interpreted the original material. Feedback acts as the vital link between 
the teacher’s assessments of a student’s learning and the action following that 
assessment. 
Feedback needs to be immediate and identify the way forward if the teacher wants 
to make improvement to students learning. It is not about tell whether students’ answer 
right or wrong or provide evaluative feedback in the form of grades. This kind of 
feedback should be descriptive and specific. According to Earl (2006: 32) descriptive 
feedback builds a real connection between students’ thinking and what learning that is 
expected and focuses on teacher and students’ quality and learning. It provides the 
student with convenient next steps and an example of what good work looks like. 
Feedback for learning provides evidence to confirm what students’ ideas are. It gives 
recognition for learning achievement and growth, and it includes clear directions for 
improvement because it encourages students to think about and respond to the feedback. 
 
6) Differentiating Learning 
According to Earl (2006: 34) “assessment for learning provides information about 
what students already know and can do, so that teachers can design the most appropriate 
next steps in instruction.” Assessment for learning means teachers make comparisons 
between the curriculum expectations and the variety of learning result from individual 
students, and adjusting  their instruction, grouping practices, and resources. Each student 
receives different material, support, and guidance based on students’ needs to progress. 
By carefully planning and targeting what they do to help each student, teachers can 
reduce the misunderstandings and provide just in time support for the next stage of 
learning, and streamline and speed up the learning process. 
7) Reporting 
According to Earl (2006: 35) “reporting in assessment for learning is based on 
open, frequent, and ongoing communication with students and their parents about 
progress in learning, methods that the teacher is using to ensure ongoing progress, and 
ways that students, teachers, and parents might help move learning forward with minimal 
misunderstanding and confusion for the student.” When teachers give report to the 
students, it should tell what learning is expected, provide good models of what students 
can achieve, and identify strategies for supporting students. So students what they need to 
do to achieve what learning is expected, and improve their learning. 
Furthermore, Assessment Reform Group also stated 10 principles. The ten principles of 
formative assessment proposed by Assessment Reform Group (2002), which are: (1) Part 
of effective planning, (2) Focusing on how students learn, (3) Central to classroom 
practice, (4) A key of professional skill, (5) Sensitive and constructive, (6) Fostering 
motivation, (7) Promoting understanding of goals and criteria, (8) Helping learners 
know how to improve, (9) Developing the capacity for self-assessment, (10) Recognizing 
all educational achievement. Those principles are proposed to be used by teachers when 
they intend to practice the formative assessment. By considering the ten principles, 
teachers are hoped to be aware that mostly formative assessment is aimed to help students 
making improvements. Teachers also need to consider the main focus of formative 
assessment which are ways for students learning, what they are needed to learn and how 
the way that fit the best to fulfill the students’ needs. From the principles above, teachers 
also need to be aware that the formative assessment is a part of plan in teaching and 
learning activity; it is consciously and intended to appear in the classroom. Teachers are 
better to make plan when they aim to use it. 
2.3.5 The Methods of Formative Assessment 
Formative assessment method is a various way used for formative purposes for 
collecting, interpreting, and reporting information about what students know. According 
to Stiggins et al (2004:90) “…although the variations are endless, all of the assessments 
we have experienced and give today fall into one of four basic categories of methods, 
which are 1) selected response and short answer, 2) extended written response, 3) 
performance assessment, 4) personal communication.” 
Moreover, Earl, L.M., & Katz, M.S. (2006:17) also states that formative 
assessment method is “…for collecting, interpreting, and reporting information about 
what students know…there are a variety of methods that can be used for all three 
purposes: assessment for learning, assessment as learning, and assessment of learning.” 
Other formative assessments are planned (formal); teachers usually purposely 
developed a kind of quizzes to get feedback on students’ achievement of learning targets. 
There are several activities that reflect formative assessment practices. Classified into 
spontaneous and planned assessment, WIDA consortium (2009) stated the examples of 
formative assessment as displayed in the table 2.1 
Table 2.1 Formative Assessment Methods 
Spontaneous Planned 
 Q & A during lessons 
 Observing students during an 
 Short Tests and Quizzes 
 Homework exercises 
activity 
 Responding in to students’ 
impromptu conversations 
 Observation protocols (scenario) 
 In class assignments or activities 
 In or out of class projects (e.g., 
science fair, essay) 
 Simulation (role play) activities 
 Student Conference 
 Peer and self assessment 
 
 
(WIDA consortium, 2009) 
The examples of formative assessment above show that there are various techniques to 
implement formative assessment. Specifically, it is divided into the spontaneous 
techniques and planned one. 
2.3.6 The Techniques of Formative Assessment 
According to Angelo (1993) there are three techniques in formative assessment; 
1) techniques for assessing course-related knowledge and skills (1993: 151), 2) 
techniques for assessing learners’ attitudes, values, and self awareness (1993: 225), 3) 
techniques for assessing learner reactions to instruction (1993: 317). 
The first techniques are to measure cognitive side of students in learning process; 
cognitive is the most measured aspect. It aims to assess students’ prior knowledge, 
understanding, analysis, skill, critical thinking, creative thinking, synthesizing, application and 
performance skill, and problem solving skill. Instrument or media used in this technique could be 
question and answer, written test, journal, portfolio, concept map, etc. 
Second, techniques for assessing learner attitudes, values and self awareness become 
trend issue in today’s education practices, especially Indonesia. It aims to assess students’ 
attitudes, values, and self assessment. Instrument used in this technique is observation, self 
assessment, portfolio, etc. 
Moreover, the new 2013 curriculum propose new assessment techniques as stated on 
Permendikbud no 66/2013. This policy requires teachers to master vary techniques in assessing 
students. The policy categorized techniques into three parts: 1) techniques for assessing attitude 
competence, 2) techniques for assessing knowledge competence, and 3) techniques for assessing 
skills competence. 
These techniques are quite same with Angelos’ techniques. Each competence consists of 
several 3-5 techniques. Even though the policy does not state that these techniques are referring 
to Angelo and formative assessment techniques, it can be seen on the characteristics of the 
techniques. 
Table 2.2 Formative Assessment Techniques 
Competencies Techniques 





Knowledge competence Written test 
Oral test 
Tasks 




These techniques can be used to conduct formative assessment techniques in the 
classroom. The techniques above require new knowledge and perception from the teachers. 
2.3.7 The Strategies of Formative Assessment 
To be excellently helping the learning development, some experts had been formulating 
the strategies of practicing the formative assessment. Heritage (2007:141) states that “formative 
assessment involves a variety of strategies for evidence gathering, which can be categorized into 
three broad types: on-the-fly assessment, planned for interaction, and curriculum-embedded 
assessment.” Those three broad types of formative assessment strategies describes as follow: 
1) On-the-fly is the course that happens during the lessons that are planned to be 
dynamic, in the sense that the teacher changes course during a lesson to address 
misconceptions before proceeding with the designed instructional sequence. 
2) Planned-for interaction happens before start teaching in the classroom teachers draw 
out what will students think during the course of instruction. 
3) Curriculum-embedded is where tools and activities are embedded in the ongoing 
curriculum to garner feedback at key points in the learning process. Examples of 
curriculum-embedded assessments might include journaling on a particular scientific 
topic or identifying real-life examples. 
2.4 Formative Assessment National Assessment Standard (Permendikbud No. 66, 
2013) 
The National Assessment Standard is the standard that governments have 
regulated to improve the learning process. According to Indonesian Education and 
Culture ministry regulation (No.66, 2013) states that Assessment standard is the criteria 
about mechanism, procedure, and instrument of assessment about students’ learning 
results. 
Compared to the literature above, this policy has several similarities in the 
principles, scope, and techniques. The first is principle. This policy has 6 principles 
which are objektif, terpadu, ekonomis, transparan, akuntabel, and edukatif. Those 
principles almost do not have any similarities with principles from literature. It means 
that the policy does not really emphasize on the aspect of students’ learning progression. 
The next aspect is strategy. The policy does not state the strategy of assessment 
explicitly. It tends to require all teachers to hold assessment as a planned process. While 
the literature states formative assessment should be on-the-fly assessment, planned-for 
interaction, and curriculum-embedded assessment. The policy does not suggest teachers 
to assess their students spontaneously. But the policy asks teachers to hold tanya jawab 
session to explore students’ ideas and it is same as planned-for interaction. 
The policy provides clear various of assessment techniques such as authentic 
assessment, self assessment, portfolio assessment, quiz, test, mid-term test, final test, 
competency test, quality level of competency test, national examination, and school 
examination. Those techniques then classified into three competencies; they are attitude 
competence, knowledge competence, and skills competence. They are refer to the 
technique from Angelo (1993) 1) techniques for assessing course-related knowledge and 
skills, 2) techniques for assessing learner attitudes, values, and self-awareness, 3) 
techniques for assessing learner reactions to instruction. 
However, in this government rules, formative assessment is not stated explicitly 
but from the contents of the standard that mentioning some methods of formative 
assessment and compared to the literature about the principles, definition and etc. It is 
clear that formative assessment is suggested in the law curriculum of 2013. 
2.5 Perception 
According to Susuwele-Banda, W.J. (2005: 13) “perceptions are held by an individual 
resulting from experience and external factors acting on the individual.” It means that perception 
is the interpretation of what individual take in through their sense. 
Moreover, according to Adeyemo (2011:75) “perception refers the way one think about 
something and ones’ idea of what it is like, also it is an ability to understand the true nature of a 
subject especially as it affects our environment.”, also as cited in Moloi (2009:12) Hornby (2005) 
stated that perception is an idea, belief, or an image that you have as a result of how you see or 
understanding something. 
It can be concluded that perception as a belief that someone holds that can be interpreted 
to their behavior. It is also affected by experiences and some factors that make each individual 
have different perception. Overall, perception in this study means teachers’ understanding about 
formative assessment in term of its purposes, its principles, its strategies, its methods, and its 
techniques. 
2.6 Theoretical Framework 
Formative assessment is a process of collecting students’ evidence (competencies and 
skills) used by teacher to make adjustment to ongoing growth process that takes place during 
teaching and learning, and  used by students to evaluate themselves and each other. Informal 
formative assessment is unplanned assessment used to collect students’ learning information 
while formal planned. Formative assessment can be formal and informal. It depends on the use 
and the learning target. Formative assessment aims at adapting the teaching and learning process 
to enhance students’ achievement of targeted results. 
There are four core principles of formative assessment: 1) identifying the “gap”, 2) 
feedback, 3) student involvement, and 4) learning progressions. Teachers need to have a clear 
understanding of each of these principles. Formative assessment involves a variety of strategies 
for evidence gathering, which can be categorized into three broad types: on-the-fly assessment, 
planned-for interaction, and curriculum-embedded assessment. 
Based on the explanation above, there are several ways or techniques that may be used by 
teachers when practice the formative assessment. Differed on it aims, the policy No, 66/2013 
stated several techniques in formative assessment which is also claimed as formative assessment 
tools or activities in other researches. Therefore, WIDA Consortium (2009) pointed out that the 
kinds of formative assessment activities it selves are distinguished in two ways; spontaneous and 
planned. In spontaneous formative assessment teachers assess students using incidental activities 
such as questioning and answering, observing, and responding. While in planned activities, 
teachers implement the formative assessment systematically with short tests and quizzes, 
homework, exercises, observation protocols (scenario), in class assignments or activities and in 
or out of class projects (e.g., science fair, essay), simulation (role play) activities, the student 
conference, and the peer and self assessment. 
Elaborating together, the writer found the similarities between WIDA consortium (2009) 
and the policy No. 66/2013, which is the name of formative assessment activities and techniques. 
Although there is no explicit statement about formative assessment in policy No.66/2013, the 
assessment techniques which is pointed out as follows: observation, self assessment, peer 
assessment, journal, written test, oral test, tasks, performance test, project, and portfolio are 
considered as formative assessment distinguished by its aim in the assessment. Therefore, 
according to the policy No.66/2013 those formative assessment techniques are distinguished 
based on three aims, which are: (1) attitude competence, (2) knowledge competence, and (3) 
skills competence. 
Based on George (2012) there are six formative assessment strategies that may be used 
by teachers to ease them when practice the formative assessment. Those strategies are 
observation, questioning, formative feedback, self and peer assessment, sharing learning 
objectives and success criteria and formative use of summative tests. Taken together, an excerpt 
on the formative assessment tools and activities, techniques, and strategies is displayed on the 
table 2.3. 

































 Self and peer 
 Written test 






 Short test and 
quizzes 
 The students 
conference 
 In or out 
assignments 






 Formative use 
of summative 
tests 
 Formative 
feedback 
 
 
 
 
 
